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ABSTRACT 



The effocts of two fcriiiK of prosenintion of the Army Rcicial AwarGnPss PrDgram 
(RAP) on the person al values of (jqualily and freedom were assessed. Subjects wore 
Ajmy porsonnel assigned to RAP at Fort Meade, Md, The research in ntru merit was the 
Rokeach Value Survey, in prettist-posttDHt administrations. Ee suits sugge^^ted that the 
official RAP pre.sentaUon versian=^lectiire and discLissiDn=vvas more effective than a 
lecture-only version in changing pen^onal values, rinportance attached to equality was 
iricreased aniong RAP participants but not among lecturn-only subjects. Importance 
attached to freedom waH reiatively unaffectod in both groups. The size and statistical 
Bign ificajice of value uhange among RAP participants varied according to charaGteristics 
such as ago, race, rank, and ediujatioii. Suuh differences v^^ore not found among lecture- 
only sul3ject^. Subjects indicated approval of the RAP pro^rain and its contmuance 
for all Army personnoL 
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SUMMARY AND CONCLUSIONS 



PROBLEM 

In 1971, the Army ifiiiialoci a prognini uf race rehiLicsiis education designed to 
maintain nrganUatlafuil i^tahiliLy through deveiopmenl of hariTiDnious relatiDns among 
military permnmi of diver^t^ racial Lind ethnit^ liaekgrnunds. A fundamental component of 
thi^ effort b tho ^Vrmy linrinl Awiirone^^ Program { HAP), a mandatory de?ment of all 
Army units* race relations tjducatiDn. 

Given the iniporleuci^ attachod to RaP, ond its objectiv€» of prornotiiig racial 
harmony, thorc k a rcciuirement that the pragrum be evaluated to mmm impact on 
pirticipants. Ako, because «neia] raforni prograjni; should be de^iigned to maximize cost 
€ffectivenesi4 us well as proarani benefit, evalualion should include assessment of pTe^enta- 
^ tion methocL If shurtur, mure concise presentations of RAP can have* ciesiroi)ic impact, 
this should be documentecU 

The present research was directed toward assessment of two aspectH of RAP: (a) the 
effect of RAP an participants' personiil valLies--parlicularly vquafity and freedom, and 
(b)tho relative effect of two RAP pref.OTtatian rriethodsHecture<liHcaiHsion and lecture- 
only--^on the values eqiiality and freedom, While this study Nvan not coiiceivecl as a 
coniprehensive evaluation, it did have tht! objective of potentialLy contriliuting tc the 
general body of evaluative data on HAP. 



APPROACH 

^The RAP prograin, in t\s-Q presentation fornix (the official lecture -dlHCiissiDn version 
and a lecture^only version) was given to 2S8 participants at Fort Meade^ IMaryland. 
Subjects were routinely assigned to RAP participation by unit cnmmanders. No control 
groups were utilized in the experiment due to canatraints opt^raUng in the field during 
the exercise. 

The method used to obtain data was the Rokeach Value Survey with pretestposttest 
measurements. The value sui^vey is an instrument composed of two sets of i/alues. The 
first 18 values ere called terminal values-^end states of exiHtence-^aml the second 18 
values are termed instrumental values-^modes of behavior. Subject.s are asked to rank 
these values according to their importance. 

For this research, attention wag focused on two values in the terininaUvalue set=- 
equallty and freedom^to assess changes in importance assigned to these values subsequent 
to RAP participation. The assessment of value change as a measiire of the prDgr'am's 
impact was Beleetod because of two considerations: (a) the value survey is an economic 
instrunient having minimal risk of test effects, and (b) most Importantly, there is a 
conceptual argument that values are more central to an indivicluars personality than 
attitudes. Therefore, value change may be a more meaningful indicator of RM's iinpact 
than attitude change (both, of course, arc ultirriateiy directed toward behavioral ehange.) 

RESULTS ■ 

The results indicate that the RAP pre^^cntfUion nirthod ushig lecture and diHcusHion 
has more impact cn freedom and equality values than lecture only, A consistently greater 
importance was attached to equality among participahts in the lecture<liscussion group than 
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for subjf^ets m the lociure^oiily in'oiip. Changes in ranking of frpodom did not achieve a 
uomparable li:^vel of miipiitudu or signincance for either of the groups, 

Conaidtn-Htiuii of lit^niografihic lacLorN denionstraled varianrc in luvel of magnitudij 
and signincaaee ut changt^ whim controlling for ago. race, education, and rank, 

ThcH« .result.^ .^hQiiid bc' viewed with caution, liowever. InabiUty to randonily assign 
subjccti^ to trpatnimu;, lark ai ccinlroi groups, and Uie miM N of the Lecture-onlv group 
considorably woakmcd the cxporiinental dyHign and imy have contaminated results. Tests 
for pretest cnmparability, on tho other hand, indicated adequate similarity of the test 
groups and pDrft^only/poHircst cnniparisitins did not show testing (leai'ning) contamination. 

CONCLUSIONS 

flj T\m^ Uacial AwtirencH^ Prograni, as currently used by the Army, yields evidence 
of contribution to a po?;iiivc change in In^pcirtance attached to the value equality, with 
considerably less inipart on the freedoTn value, 

(2) The leoture^unly version of RAP suggests a comparable impact on either 
freedom or equality valucri---in respect tn both inngnitude of change and statistical 
significance. However, iuterfsretation of statistical significance should be approached with 
great caution due to the smalt N of the Lectur*'. ^ Uy ^^TDiip. 

(3) The ^tudy results suggests that certain demographic categories are more affected 
by RAP than others. Spccificariy, enh^tfed men, participaiits under 20 years of age, 
non-college personnel, and whites showed more positive impact on their equaiity value 
than others. Those over 20 years of age attached more importance to freedom. The 
lecture group sho^ved no significant changes In either equality or freedom when eon- 
trolling for ivge^ raee^ education, and rank. 

(4) RAP partieipant>s--in both presentation verBioiis— expressed highly favorable 
opinions of RAP and RAP instructions. Most participants asserted that RAP should be 
given to all Army personneL 

(5) Those personnel who initially attached low iniportance to freedorn and equality 
appeared to be niost affected by RAP, in respect to value change. This, however, may 
have been, at least partially, a result of celHng effects, so data must be Interpreted 
with caution. 
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PREFACE 



The work described in this report was performed by the Human ResowrGes Research 
Organization under Work Unit COMMUNICATE, Dimensions of Attitude and Behavioral 
Change Propam, The objective of the Work Unit was to determine tbo effects of 
individual participation and audience size on the effectiveness of military educational 
programs of attitude and beliavior change. 

In partial fulfillmerit of this objective, an experimental study of the effects of the 
Army RaciaL AwareiicsH Program (RAP) on the personal values of equaUty md freedom 
was conducted at Fort Meade, Maryland, A BecPiid study, covered in a sepi^rate report, 
assessed effects of individual participation and audience size on a drug education 
presentation at Fort Knox, Kentucky. 

The research was conducted under the direction of Dr. Donald F, Haggard, former 
Director of HumRRO Division Mo. 2, Fort KnoK, Kentucky, now HumEEO Central 
Division (Louisville). Dr, Wallace W. Prophet is the Director of the Central Division. The 
COMMUNICATE work is conducted under the sponsorship of the U.S. Army Research 
Institute for the Behavioral and Social Sciences, %vith Dr. D.A= Ramsay sming as the 
technical monitor. 

The COMMUNICATE research for the Department of the Army wa§ conducted 
under Contract DAHC19-73^C^0004. Army Training ReN^arch is conducted under Army 
Project 2Q062107A745. 
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The Army Racial Awareness Program 
A Case Study of Program Impact on 
Personal Values 



INTRODUCTION 



BACKGROUND 

In 1971, the Army initiaU'd a program of race rulationH education designed to 
maintain organiaytional Htability Lhrough dGvelopmeiit of harmonious relations among 
military peraoiiml of diverKe racial and ethnic backgroiinds. A fnndan\ental component of 
this effort Is a program entitled The Racial Awareness Pragram (EAP), which is a 
mandatory rfemmt of all Army unitH' race relations education. The stated objectives of 
RAP are to stimulate interracial communications and promote mcM harmony. The 
program is divided into six three-hour instructional seta: orientation, personal racism, 
interracial comrnunication, minoritioH in American life, institutional mcism, and racial 
awareness, Appemlix A is an outline of the Racial Awareness Program, 

The attainmCTt of RAP objectives rests on the assumption that increased awareness 
and commufucation has a positive effect on the structure of indiviclual attitudes and 
values which, in turn, will produce greater interracial harmony and diminished 
racial tension. 

Borus has ijidicated that methods are required for the evaluation of the impact of 
intervention prograrns on Army personnel in the area of racial and ethnic relations,^ To 
further the development and use of such methods, this research stud5/ was designed to 
explore the impact RAF has on the structure of individual values and to provide data on 
whether different methods of RAP presentation influence the magnitude and direction of 
value change. 



PURPOSE 



The study w^s intended to develop information about RAP's impact on the values 
equaUty and frmdoin, m well as to determine the relative effectiveness of two 
presentation methods: Lecture^Discussion (the RAP program as normally presented by the 
Army) and Lecture^Only. The technique of measuring selected value change pattems was 
viewed as one of several alternatives for assessing RAP effectiveness. II was selected because 
it offered an economical procedure for gathering evaluative data about attitude change 
programs and enabled measurement of phenomena (values) which a_re, pethaps, more central 
to individual behavior than attitudes. It must be noted, however, that research on value 
change can not generate comprehensive evaluative data pertaining to RAP effectiveness, and 
the present study does not suggest this. Rather, value change data are perceived as one 
indicator of this effectiveness; another indicator would be behavioral chanp- 

The decision to eKplore the relative impact on values of two presentation methods 
was based on the implicit requirement that social reform programs utilise methods which 
combine maKiytium benefit with the highest possible level of economj/. This requirement 
confronts a chronic dilemma: We often lack sufficient information to determine the best 
cost/benefit tyade-off. An assessment of presentation methods was undertaken to provide 
additional documontation regarding the efficiency of RAP as it is typMy presented, or 
the greater ustefulness of the RAP lecture-only method, 

^Jonathan P, Bprun, ct ai "Racial Perceptions in the Armyi An Appeal,'' A r«<?rf can Journal of 
Psychiatry, vol. 128, no. 11, 1972, pp. 13694374. 
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METHOD 



RESEARCH DESIGN 

The study design was iimited by prantical uonHtraints absaciatod with the xe&trictiuns 
on fieicl administratian. Origuially, the denign was planned to bn the Saiamon Four 
Group diisign vviLh pretest-poBttest measurements^ However, it was not ;!eaaiWe to 
incorporate either control groups or a random assignment procedure during the research 
eKercise. Subsequently, a modified pretest-posttest design (Table 1) was adopted in which 
all subjects received the experimental treatments (llAP or RAP lecturo^oiily ve!tsion). 
iUsigiments to theHO treatmentB, in both presentation forms, were made accoiclSng to 
avniiability, m determined by unit commanders. The lack of control groups and ability to 
randonily assign subjects to treatments weaken the design methodologically. ThiB design 
flaw should be noted by the roader.- 

In view of probloms relating to design, N of the groiipH involved, and the use of 
correlated f^tests, it wa.s decided that p < .01 would be utiJized as an acceptable Iwel of 
statistical significance. Accordingly, results at this level are denoted in the analyses. 

The revised study design sets forth two experimental treatments-=full RAl^ and 
lecture only-^wlth pretest^posttest administrations of a research instrument as sliown in 
Table 1. 



PrOgrsm 



Full RAP 



Lecture Only 



Table 1 
Study Deiign 



'^0 is measuroniont. 



X 
X 

K 

X 
X 



Post tes t 



-Donald X CampbclL Expmmenlal and Quasi^Expenmental Dcsiiim for Resmrch, Brnd MoKaliy, 

^Compariaon of posttDHt'Only and posttost results of subjects pretested show m s^pSflcant 
difference, therafore no ovidonce of learning contamination as a result of pretesting (Table Also, 
comparison of pretests for HAP and leeture-only groups indicate no significant difference, m sli^^n in 
Table 3. 
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Posttest/PosttysT=Only CamptiriKons of Meuii Vaiue Rankings On 
Equality anci Freedom Valiums 











Lecture 




_ 








Post 




Equal >ty 


6,01 


6. AG 


.71 


7.85 


7.55 


- .27 




S,37 


5,21 


.27 


5.02 


6.0O 


1,01 



Ubing pooled vnfi.iru:Q fi^timnfft; iyvo TiiileH tegt, No t^innrficnni d«f f Fjf£?riQi>B obijined. 



RESEARCH IMSTRUMENT 



Tilt? reBearuh instnitmMit used in this study is tho the Rokeach Value Survey J 
Tost-rcdest reliability cut4'fk'tents are hIiowii in Figure 1, Thin purvey provides a simple 
method for measuring pursanal values and conBistg of 38 teminal values called end states 
of eKi.stencG^^and 18 InHtnunentaL values termed modes of behavior, ReHpondents are 
requested to rank eanh .^oi of values in order of their importanae. For this study, both 
sets of 18 values were given to res pond en ts for ranking. However, only the terminal 
valueg were studied^ with f^pauific analytic interest limitl^d to the values eqUQlity and 
freedom (see Appendix B). 



Freedom 






iquaUty 


















1 




1 



0 .20 ,40 ' ,30 ,80 1,00 



NOTE: TjJst^rGtes! aftiff fivi wu^ks shovvecl medinn rtjliabilrtiei of .87 for ti^ffTlinol volu^s. One hundred fifty tfiree 
ptii red comparlsoris Wrirn nisde, Soufee: Miltsn Ra Reach, TJie NstUiC& Of Hum&n Values, The Froe PresSj 
New Ymk, 1973, pp. 3b33. 

Figura P - Teit»Retest Reliability Coefficients 
for Equality and Freedonn Values 



^ R. Cochrane and M lUikaaoli, "Rokeach *s Value Survey: A Methodological NDte," Jowma/ of 
Experimental Research in pQrsoncrlity, voh 4. 1970, pp. 159=161, 
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to l>e approprialo to this re„aich becaus, il 
more c.„iTI^;iM^n^^^ .er th«rc is a conceptual argument th.t values occupy n 

judged appropriate for this limited assessment of rS> h^r^ S^^SL ""^^ 
rnnJrl fffJ°'- '° -"^^^y* « quMtioiinaiid shown in Appendix C was 



RESEARCH PROCEDURE 



Awar^s^pS^ram^'^Forl ^rt '"^^ "f""^ t'"^ P^'^""^"^' participating in the Racial 
Thl«. f ^^OB'^^"' Fort Meade, Maiylnnd during the period of June-Septernber 1973 

The total study populatlciii comnriBed ^B8 ^n]Mc^f^ r^- 



'Milton Hokeach. Huf ^/«h<r<. o/-//»m«n Value,, Tho Fron Prfiss, Now York, 1973, 
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RESULTS 



PRETESr COIVIPARABILITY OF RAP AND LECTURE^ON LY GROUPS 

The study groups were found to be closely rnatched with one another in respect to 
their pretest ranking of 18 tprnninal values in the value survey. Table 3 gives the initial 
valiie ranking obtained for the two groups. Wo significant difference in the 18 terminal 
values/'.vas found belvveon the groups. Because the groups do not differ in their meaii 
valiie rankings of equality ancl freedom^ they appcfired initially comparaljle in respect to 
their equality ^ind freed oni ranltingss and their terrtiiniij valiio nyBtem m a ^vholc. 

Table 3 



Initial IVIean Value Rarikings for Lecture and Full RAP Groups 



Val m 


RAP 






Comfortable Lify 


10.38 


9_64 


1.28 


ixciting Life? 


12.67 


11J4 


LD3 


Sense of Aauompli??hnient 


8.16 


7.95 


1,10 


World at Puticu 


7.94 


8.55 


1.07 


World of Beauty 


12.62 


13.77 


1.35 


Iqualitv 


7.47 


7.68 


1.15 


Family Security 


5.93 


4.36 


1.01 


FreedDrn 


5.83 


6.23 


1,05 


Happlneis 


7.50 


7.64 


1.02 


Inner Harmony 


8.77 


8.05 


1.07 


Mature Love 


9,31 


8.64 


1,19 


National Security 


12.62 


12.60 


1.04 


Pleasure 


13.10 


13.09 


1.16 


SalvatlDn 


1L44 


11.77 


1,18 


Self* Respect 


7.37 


7.8S 


1.03 


SQcial RecQgnition 


12.88 


13.73 


1.O0 


Triie Friendship 


10,06 ■ 


10.50 


1.04 


Wlsdcm 


6.36 


7.05 


1.03 



^No ilgr*ificiint difforQnces Qbtiiinocl. 



EQUALITY AMD FREEDOIVI VALUES 

Remaining imalyHc^s wore condiicted onlj; wltti the equality and freedom values, 
using a correlnted t4^M to test for Mipriiriaanco of difference betwocn pretesit^posttost 
measurements. Thi§ ^ns done for two rfiaHons^ (a) i\w study dollmlted these vciluos as 
being of basic intcroHt to the nHsesmienL of RAP cHeallveiia.ss* and (b) it was rieth- 
odologically more approprato to lbf;us niirtlj^Liu nttcntipn thisyvaj^, 
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Table 4 provides pretest =postlest mean value ranking differences for equality and 
irmdom 5imong conibined RAP and Lecture groups. The results iiidicate the mean value 
ranking difference for ttciuality is statistically significant at p< .01. The valiie change for 
freedom v/m not signif icaiit at this level, 



Table 4 



Pretest Postteit Mean Value Ranking Differancis for 
Equality and Freedom i^mong Ccmbined RAP and 
Lecture GrQupi 





RAP and Licjurt Grotips 
(N^ 131) 




Equality 


.86 


2,54* 


Freedom 


,55 


1,69 



indiciUes stotistieal signlf icarice,p ^ .01 ; tvvo- tailed test. 



Table 6 presents the value changes for equality and freedoni, Bepajating the RAP 
and Lecture^only groups, VaJue changes aniong RAP participants aie considerably greater 
than for Lecture-only subjects. Equality increaies o'ver one scale unit in importance 
and freedoni increases over one-half scale unit in Innportance in the BAP group. The 
Lecture groiip shows quite minimal Increases for both equality and freedonn. Equality 
exhibits a stafciatically significant change in the RAP poup; no significant changes occur 
Ln the Lecture ^oup. 



Table 5 



Pre^Post Mean Changii In Value Rankingi for RAP and Lactura Groups 





BAP 


Lee |iir« 


Value 


X Change 


Vflluo 


K Chinye 
(N ^ 22) 


f 

Value 


iquallty 


hOI 






2,86* 


.14 




.13 


Freedom 


.61 






1.82 


,23 




.23 



indiciatDs statistical significance,/^ .01 , for diffgrence between test ^ndramst means; 
tws#Q^tai!ed test- 



The nest test wan applifKi to RAP and Lecture groups and wm categoriztd according 
to the le%/ol of initial pretest ^oies for equality and freedom* Subjects were divided 
according to whether pretest rankings were at the 1-6, 7-12, and 13-18 rank levels of 
importaiice, This wm dono in order to control for a possible ceiling effect, in which those 
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respandents \vho initially had high importance scores for equality aad fieedom with little 
roora for value change, could be removed Erom lower scoring gfoups^* 

Table 6 shows that significantly greater mean changes in ^aJue ranking occiireed for 
the RAP poup, on both equality and feeedom, among respondents whoie Initial pretest 
scores were low. Subjects with scores in the 7^2 and 134 S categories ahoyi^ed high 
magnitude and statistically significant changes In values, while those wLth initial scores Ln 
the 1-6 category did not. 

Table 6 



Pre-pQst Mean Changei in Value Ranking per 
RAP, Categorized fcy Initial Prelest Scor%$ 



Bank In Protf:it 






N 


% Change 




N 


)C Change 




16 


56 


^ .43 


-1.61 


71 


- ,35 


-1.00 


7^12 


33 


1.76 


2 JO'' 


30 


2.17 


3.03"* 


13^18 


20 


3.80 


3.28* 


8 


3.38 


2.76 



-* indicates stBtisticel significance, p^.Ol; two-tailed test. 



Table 7 illustrates value changes tor the lecture group, categorized accordirig to 
initial pretest scor&s. There are no significant chaiiges for the fr^edotii value and only one 
change in the 13»18 categoiy approached statistical significaftce for equality, However^ 
one must be cautious in the interpietafclon of these results becaus* of the sinall N 
involved in some categories. With this In mtnd, it appears that the Decture ^oup did not 
experience valne change at a le/el of magnitude or significaJ^c© cciriparable to the 
RAP poiip. 

Table 7 



Pre-Poit Mean Changes in Value Ranking for 
Lecture Group, Categoriietl by Initial Pretait Scores 





Equality 




Rank in Pretest 


N 


X Changs 


■ 


N 


K change 





1-6 9 -133 -1.09 15 -.87 

7-12 10 .80 - .58 4 ^.IB 

13-18 , 3 7.67 4,60 



^Nq Signillcant differences Obtained. 

^Thefe is a possible problfim of regression effects when separating ejcttenie fraupa in fchia miarinef. 
However, there is no apparent evidence of these effects. 
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DilVlOGRAPHIC COMPARISONS 



Further aniilyses were conducted es^ploring value changes controlling for certain 
dernographlc wiabjes, including education, racG, miUtary mnh, and age. This was done in 
order to detertnine %yhethei such variables influenced value change. Table 8 reports the 
results of thase iw^stigatioris for R/kP participai^ts. 

Table 8 



Pt^e Post Main DifferenGeB In RAP Value Fankingi Controlling 
for Ba/ckground Varisblei 



Oefnographic ContrQli 


N 


Equality 


Fregdom 


X Clhange 




>£ Change 


r' 


Enlisted 


27 




3,19'^ 




LSO 


Officer 


22 


.05 


,06 


,09 


,14 


Under 29 


68 






,15 


,32 


Over 29 


41 


.20 


.35 


1,39* 


3.16* 


College 


49 


.37 


.70 


.57 


1.09 


Nod- College 


80 


1.53 


3.27* 


J5 


^ 1.46 


White 


68 


1.37 


2.67* 


,54 


1,29 


Non^Whit^ 


41 


,41 


i07 


.73 


1,28 



•Indicates itatiiElcQl significarce,p ^,01; two-tailidtaat. 



As the table indicates, RAP participaiits with no college experience showed greater 
change than those with coUege training. The value change for equality was statistically 
iignif leant arnong non-college respondentSj while college respondents exliiblt«d no slg- 
iilficant change, 

Vyheii tests weie made for value change ajuong ^vhite aiid non-white siibJectSj resiilts 
shovt^ed that wlite respondents experienced significant change in the importance attached 
to equality. No significant changes -were evidenced for non-white respondents on either 
eqiiality or freedom. 

Respondents categorized hy age (under 29/over 29) exhibited varying value changes 
in terms of both nia^nitude and statistical significance The younger age category had 
greater change m the equality value than the older category. Conversely^ the older 
respondeiits showed significant value change In respect to freedom; youiiger respondents 
had negligible cliajigc. 

Controls for military rank yielded data showijig enlisted personnel -with greater 
changes in valaes for both equahty end freedom than officers- A sliiuficant value change 
in equality occunred ainong enlisted nnen. 

These anajyses offer evideiice suggesting certain segments of the study population 
may be affected inore by KAP than others, info mat ion that—if used cautiously— may be 
of value to RAP adniinistrators. 

Table 9 reports the dcnnographic analyses for the Lectuie group. The table shows no 
statistically sipitflcsnt value changes across dernographic categories, However^ it is 
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important to consider the small Ns inTOlved when interpreting thes© results. They suggest 
the possibility of statistica^^^ with laigar Ms and should not be 

ignored-^articularly those exhibiting conBiderable niagnitude in rncaii change of value. 



Tablo 9 



Pri-Post f^Bm Differencii in Lecture Croup Value Rankings 
Controlling For Backgrotjndl Variables 



Dem^riphic Cornmis 


N 


EqusUty 


Freedom 


K Change 




K Change 




Enl ist^ 


19 


- ,03 


- .04 


,2G 


.23 


Officer 


3 


1.33 


.27 


0 


0 


Under 29 


7 


-2,43 


-1.45 


,29 


.19 


Over 29 


IS 


1 j3 


1-10 


.20 


.15 




10 


0 


0 


.40 


.32 


Mpn College 


12 


.25 


,17 


.08 


.05 




14 


.43 


.32 


- .36 


-.30 


Mon-\/Vhite 


8 


- .38 


- J8 


1,25 


.72 



-No s!gnifi^nt diffefencei obtained. 



ATTITUDINAL ITEMS 

The renaaiiiing analyses conducted In the study involved fiequency Qoumts regarding 
queitionnedre attitudinal items. These items pertaincd to subjecti* responses on the 
following; 

Opinion of RAR, 

Whether RAP had positively affected them. 

Opinion of RAP tortructors. 

Opinion of the Civil Rights Wovenient. 

PersDJial experience with racial tensions in the Army. 

Whethei racial tensioa is Increasing or decreasing in the Army. 

Whether RAP shoiild be given to everyone in the Army. 

Whether ability is related to racial/ethnic backpo^nd. 
Table 10 reports the results of these analyses- 

The breakdown for responses llliiitrated in Table 10 is self-explanatory* G«aimUy, 
the responses indicate that: The RAP propain is well«c3eived, inany lespondeiiti have 
experienced racial tefision^ respondents are divided in respect to whether tensioii is 
increasing or decreasing, and most respondenta believ^e RAP shouM be experlenaed by 
everj^one in the Army. 
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Table 10 



Distribution of Responses to Opinion Items 

(All RBBpondems}^ 



Item 


Scale 


Response 


Perctnt 


Opmion of RAP 


Excejient 


84 


31,3 




Good 


107 


39J 




fair 


37 


13.8 




Poor 


14 


5.2 


RAP Effect on IRespondent 


Yes, great deal 


53 


19.8 




Sorne 


121 


45,1 




Not much 


40 


t4.9 




None 




10*4 




Good 


213 


79.5 




Fair 




7,5 




r oor 


V 


3,4 


wfjfiiiyi! %}\ uivii niynis !Viovern©nc 


Agree 


182 


67,9 






Hp 


1 o,s 




Disagree 


7 


2.6 




Neutral 


7 


2,6 




TBi 


2Q6 


76.0 




Nd 


34' 


12,7 


Racial Tension (ncraasing or Decreasrng 


Incfease 


B1 


30.2 




Decrease 


92 


34,3 




About same 


m 


26.4 


RAP for Everyone in Army 


Yes 


220 


82.1 




No 


23 


S.6 


Abifity Related to Racial/Ethnic Background 


Agroe 


167 


82,3 




Disagree 


63 


23.5 




Don't know 


12 


.-. 4.5 



Pifcantigei do not add to 1 00 due to faitufis l» respond. 
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QISCUSSION 



The atiidy pesults suggest that RAP may have an Impact on th^ quality and 
freedom values of personnel partiGipating m the propam. The equality value appeftts to 
be consisteatly increased after RAP; the freedom value does not Increase as much. There 
is aJao evidence that the lecture-only vemon of EAP did not rffect value changiSj either 
for equEQity or for freedom. 

Unfortunately^ an inability to institute rigorous design controls, especWN kn^ yeipect 
to control groups^ forces a high level of caution in interpreting the reses^;<.«M 6^dings. 
However^ th^ lesults do Indicate positive v^um changes associated wfCh f^h& RAP 
experience. Additionally, the results suggest that groups within the study popuUtlon may 
be more susceptible to RAP thanothars, 

Plnallys we should emphasize the highly favorable attitudes toward the RAP 
experience expressed by most respondents. The general concluslon^hough tentative-ds 
that the RAP propram at Fort Meade has a positive Impact on Army perionnel with 
respect to their peisonal value systeras, particulMly the equality v^ue. 
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Appendix A 

OUTUNI OF RACIAL AWARINISS PR03RAM 







HOUR 


SUBJECT 


1 




A 


Introductiftn to RAP Samlnars 






B 


DOD, Army and Unit EO/RR Policies 


II 


- PiRSONAL RACISM 


A 


•Intrpduetlan to the Concept -1^^ 






B 








C 


Ovarcoiining Prejudice in the Unit 






D 


Elimim^t^'fig Minority and Majority Stereotypes 


II I 




A 


EitdbiUhing (nTerrecial Communication inth^ 








Unit 






B 


Feiljnp of Minorities 






C 


Feelingiof Maioritias 


IV 


- rVIINORITIES IN AMERICAN 








LIFE 


A 


Contributtoni of Minoritlei to Amarlcan Uft 






B 


= Undgr^tindllng Minority Life Styles 






C 


Under^tiindling Majority Life Stylas 






D 


Insuring thi Position of Minorities In the Unit 


V 


- INSTITUTIONAU RACISIVI 


A 


lntroduc?ttain to the Concapt 






B 


Elirninnti'rtg Institutional Riclim in the Unit 


V! 


- RACIAL AWARENESS 


A 


Racl^f Immn Facing the Nation and the Unit 






B 


The Uinit Affirmativa Action Plan 






C 


Connbating Discrimination 
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Appendix 6 



ROKEACH VALUE SURVEY^ Terminal and Instrumental Valuts 

Terrtiinal values 

A tornlortable life 

An eHelting life 

A leni^ of accompliihment 

fik WoM at peace 

A wofid of boauty 

i quality 

Psmlly security 

HappIriRis 
Iniiir harrriony 
Maturt Jove 
Niational security 
Pleasure 

Self -respect 
SoCfn! recognition 
Tvm ffrbndship 
Wfi^dorn 

ln$trumntal vajuai 

AwbitSoua 
Brpadminded 
Cgpabia 
Chmrful 

Cauragieous 

Fargiving 

Heipful 

Imaginative 

Independent 

lni€llectual 

Otaedliem 
Polite 

' Seif-qoMtrQiled ^ 
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AppendiM C 

SUPPLEMENTAL DEMOGRAPHIC AND OPINION SURVEY 
OF GROUP ATTITUDES AND VALUES 

Introduotion: 

This is a survey ofi yourpttitudis and values toward certain matters, Since we may want to return at a later 
time and ask you XO fill out a second questionnaire, we need some way to match your firlt questionnaire to 
the second one, Tg^ssur t the confidentiality of your responses, we are asking you to m%k^ your own code 
number. Here's how it works. Below is a table of letters of the alphabet and a code number which stands for 
the letters. The letters in each column are represented by the number at the bottom of tft^t column. 



LETTERS A 


C 


F 


1 


L 


0 


R 


U 


X 


B 


0 


G 


J 


M 


P 


S 


V 


Y 






H 


K 


N 


Q 


T 


W 


Z 


1 


3 


3 


4 


S 


6 


7 


8 


9 



By referring to the tablQ above, develop your code number as follows: 



In this space write the number which stands for the second letter in your first niarBf . (Uie your full 

first name.) 

In this space writa the number which stands for the third letter in your first nartje . (Use your full 

first naina,) 

In this space write the number which stands for the lecond letter in vQur jastjiariQe , 

In this spacs writa the number which stands for the third letter in your last nanris ^ 

In this space write the date of the month on which you were born. For Instance, If you were born 

on f^arch 1 5, you would write the number _15 in the box. 



This method enables HurnRRO to statistically match your responses. It dQ_ii_nQt enable us to determine who 
you are. 1 1 do ei ensure th^ confidentiality of your responses. Also, only HumRRQ wiH bB ia?canrilning your 
responses, for research purposes only. 

We appreciate your taking the time to participate in this survey. 

HurnRRO Research Staff 
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ALL RESPONSiS TO THIS QUESTIQNNAIRE WILL BETRgATED AS CONFIpENTIAL 



Circfe the letter next to the alternative which you feel is most correct, 

1. What is your present active duty status? 
Enlisted: 

Draftee ^ I did not enlist , , , A 

Reserve , _ B- 

Regular, first enlistment , . , C 

Regular, second or later enlistment D 

Officer; 

Regular , , , , E 

Reserve F 

2. How rriuch longer do you have to serve on your current enlistment? 

Less than six rnonths A 

71 2 months , B 

13-24 months C 

25-36 rnonths = p 

^/lore than three years . , = 6 

Indefinite (until retirement or separation) F 

3. Do you plan to remain in service when your present term, enlistment or eommltment h up? 

Ves _ A 

No , B 

Don't Know C 

Not applicable (indefinite status or will retire) D 

4* What is your raea? 

Black = A 

White ' B 

Spanish-American , . C 

Other , D 

5. Are you married? 

Ves _ _ A 

No , , , , , , 8 

ip What is your age? 



17 or under , , , A 

1 8 or 22 B 

23 28 _ , ^ c 

29^34 D 

35-39 E 

40 or over F 
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7. 



How much education do you hgve? 



No high ichool -. . . 
Some High school . 
High schoo! graduate 
&me collaga ..... 
College degfii . ^ . 
Graduate study but no graduate degree 
Graduate degraa(i) , . , ^ . . . . 



A 
B 

C 
D 
i 
F 
G 



8, How long have you been on active duty? 

Less than three months . ^ ^ ^ ^ . ^ 

Three months to a yeor B 

2 years = C. 

3 years 0 

AS years ^ ^ E 

&8 years > . , F 

9-12 years . , , G 

13-16 years H 

16-19 years > I 

20 years or more , ^ J 

9. What is your pay grade? 

El A 

12 B 

E3 , C 

14 D 

E5 E 

16 . , F 

E7 Q 

18 . H 

E9 I 

Officer . ^ . J 

10. Before you went into the sen/Ica, whare was the place you lived ^j^of your life? 

New England ■ Connecticut Maini, Massachusetts, New Hamp^ahirt, 

Rhode Island, Vermont . A 

North Atlantic - New Jerssy, New York, Penniylvania . , . , . . , . . . B 

Middle Atlantic ■ Delaware, Maryland, Virginia, Washington, t>.C., 

West Virginia C 

South Atlantic - Florida, ©eorgia. North Carolina, South Capolina ...... D 

South ' Alabama, KentucNy, Mi^iiSiippi, Tennessee ................ E 

Weitern South ^ Arkansas, l^ouiiiana, Oklahoma, Ti^cai F 

Great Lakes - Illinois, Indians. Michigan, Ohio, Wiieonsin Q 

Great Plains - Iowa, Kan§as. Mlnneiota, Missouri, Nebraika, North 

and South Dakota H 

Mountain - Arlzoni, Colorado. Idaho; Montana, Nevada, Hm MeKico, 

Utah, Wyoming . ....... I 

Paaifie - California, Oregon, Washington State J 

~~" K 

^ . .... L 

gi^EinE- M 
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11, Where (jo yuu plan fg Iivh afioi you luavu the StMvicn? 

!^i^r!M'^^I2£j/ ^^onimnticut, Mmnc, Massachusetts, Now Hampshiru, 

Rhode? Island, Vorrnoni = A 

North Ath mtic = Nusn Jersey, (Mew York, Pennsylvanifl .............. B 

Mi ddle, At lantic ■ DeUware, Maryland, Virglniti, Washinylon, D.C, 

West Virc)iiiia q 
Saulh Atlantic - Flor ida, Georgia, North Carolina, South Carolina . _ , . . D 

South ^ Alabafna. Kentucky, Mississippi, Tennessee E 

Western Sout h » Arkansas, Louisiana, Oklahoma, TeKas F 

Great Lakes - Illinois, Indiana, Michigan, Ohio, Wisconsin G 
Great Plains - Iowa, Kansas, Minnesota, Missouri, Nebraska, North and 

South Dakota H 
Mguntain^ ' Arizona, Colorado, Idaho, Montana, Nevada, New Mexico, 

Utah, Wyoming ( 

Pacific ^ California, Oregon, Washington Slate J 
Alaska 

Hawaii ^ 



PhiMppines 



M 



Overseas ^ . , [sj 

12. Generally speakinri. what is your opinion of the Racial Awareness Program you have Just completed? 

An excellent program in all respects A 
A good program in most respects = B 

A fairly good program q 

A poor program in most respects D 

A very poor program = g 

13. Has the RAP program affected your ideas or attitudes about race relations? 

Yes, a great deal A 

Ves, to some extent = g 

No, very little q 

No, not at all ^ ^ ^ ^ ^ _ ^ q 

14, What is your opinion of the instruction you received In the RAP proiiram? 

Excellent = A 

Good B 

P^^r ' ^ ^ ^ ^ ^ ^ ^ ^ ^ ^ _ C 

Not too good ^ ^ . ^ _ □ 

Poor g 

15, How do you feel about the Civil Rights Movement? Are you: 

Completely in agreement with its purpose and goals , . A 

Mostly in agreement g 

Somewhat in agreement q 

Not at all in agreement p 

Neutral - don't care one way or another i 



16* Have you observed any instanres of racial tension while in the Army? 

Yei 
No 
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17. Do you think racial tensjon U incruasinc] or decreasing in tho Army? 

Increasing = A 

Decreasing B 

Neithnr, about thu same C 

18. Do you think the RAP program is somothing everyone in the Army should exporience? 

Yes , A 

No B 

19. Soma people have said that a person's ability is cjosely related to his background, particularly his 
racial or ethnic background, What is your opinion of this assertion? Do you: 

Strongly agree , , , . , . , A 

Agree somewhat B 

Don't know C 

Disagree = D 

Strongly disagree , , , . , = . E 

20. We'd like to know any specific comments you have about the RAP program. Pleave provide below 
any criticisms or suggestions you think would improve the program for others who might 
participate. 



THANK YOU FOR YOUR COOPERATION 
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INSTRUCTIONS FOR ADMINISTERING QUESTIONNAIRES 



There aru two differont sets of rasearch instruments: the HuniRRO Survey of Group Attitudes and 
Values arid the Value Survey. Enuh student should receivo and complete one copy of oach. 



Instructors should provide students with the HumRRO survey first. Students will, at this point, be 
instructed to read the directions before starting to complete the questionnaire. Directions on the 
HurnRRO questionnaire indicate how the students are to construct a code to be used only for 
resoarch purposes, no* for identification. Instructors should assure the students that the results will 
be confidential and used only by HumRRO for statistical analysis, 

important that instructors brief themselves on the coding procedure before administering the 
questionnaire so they may answer any questions students may have on how to complete the code. 

After students have completed the code, they should be Instructed to complete the remainder 
of the HumRRO questionnaire. 

When students have completed the first questionnaire (HumRRO questionnaire) instruetors should 
then deliver to them the second research Instrument for completion (the Value Survey), DO NOT 
COLLECT THE FIRST QUESTIONNAIRE FROM STUDENTS AT THIS TIME, SIMPLY ASK 
STUDENTS TO PUT THE FIRST QUESTiONNAIRE TO ONE SIDE WHILE THEY ARE COM^ 
PLETING THE SECOND ONE. 

Instructors should note that the Value Survey has space on the cover to put birth date, sex, city 
and state of birth, and name, INFORM THE STUDENTS THEY ARE NOT TO PROVIDE THIS 
INFORMATION. 

Before allowing the students to complete the Value Survey, ask them to read the directions on 
the [n s i de f nj _ggy^ , Ask them if they have any questions regarding the procedure they are to 
use in completing the Value Survey. THEN, TELL THEM TO PROCEED TO COMPLETE THE 
QUESTIONNAIRE, APPROXIMATELY FIFTEEN MINUTES SHOULD BE ALLOWED FOR 
THIS ACTIVITY, BUT BE SURE EVERYONE HAS A CHANCE TO COMPLETi IT. 

After students have completed the second questionnaire (the Value Survey) ask them to place 
their first nuestionnaire jnsjde the second one and pass them forward to the instructor. 
INSTRUCTORS SHOULD MAKE SURE THAT EACH STUDENT PASSES FORWARD TWO 
COMPLETED QUESTIONNAIRES - THE HUMRRO QUESTIONNAIRE INSIDE THE VALUE 
SURVEY. 

Thank the students on behalf of HumRRO for their cooperation. Place the completed question^ 
naires in their accompanying envelopes and return to Captain DuBose. 
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